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PREFACE

This decurnent is intended to aid local schaol districts in deciding
educational placements for handicapped studnts. The impetus for
the document's creation is the requirement, under Public Law 94-142
which states that each public agency shall insure:

That to the maximum extent appropriate, handicapped
children, including chidren in public or private institutions
or other care facilities, are educated with children who are
not handicapped, and that special classes, separate school-
ing or other removal of handicapped children from the
regular educational environment cccurs only when the
nature or severity of the handicap is such that education in
regular classes with the use of supplementary aids and ser-
vices cannot be achieved satisfactorily.

 The February 1, 1979 Ruls and Requiations to Govern the
Administration and Operation of Special Education defines the least
restrictive environment (LRE) as that environment which will assure
that “to the maximum extent appropriats, handicapped children are
educated with non-handicapped children, Special classes, separate
schooling or other removal of handicapped children from the regular
educational environment accurs only when the nature or sevemy of
the handicap requires that education in ragular classes with the use of
supplementary aids and services cannot be achieved satisfactorly.”
(ﬁnn,le 1.08) ‘

Addtionally, the egulatons require that placement b based on the
following;

2. The chid shall be placed in the educational program which
Is appropriate to the student’s needs and least restrictive of
the interaction with non-handicapped children.

- Center of Pennsylvania,

b.  The special education placement must be based on the
child’s [EP, and located as close as possible to the child's
hiome,

¢ Unless a handicapped child's IEP requires some other
arrangement, the child must be educated in the school
which he or she would attend if not handicapped.

d. Consideration must be given to any potentially hamful
effect on the child, on the quality of services which he or
she needs, or that which impedes the education of other
students in the environment, (Article 9.17)

Both the federal and state requlations referred to in the above
parz,. . wirect the local educational agencies to provide a con-
finuum of altemative placements to meet the needs of handicapped
students. It is therefore the responsibility of the people responsibie for
the programming and placement of those handicapped students to
identify the options available and determing the most appropriate
placement for them.

The purpose of tis documentisto suggest a mode fo assisting deci-
sion makers who place handicapped students in the least restrictive
environment. The process of dacision making should be based on an
operational definition of LRE which is practical and systematic, and
one that will assist educators in the placament decision. Hopefully, this
model will provide that needed asslstance

Recagnition for much of the origin of the dﬁcuments content and
development is given to the Peansylvania- Department of Education,
Bureau of Special Education- and the Natnanal Lesmmg Resource
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BASIC CONSIDERATIONS

Before a multidisciplinary team can determine the appropriate and the
least restrictive educational environment for a handicapped student,
the team should consider an array of variables which may influence
the decision for placement, These variables include, but are not fimited
to, the following:

.

The personal needs of the handicapped chid, including the

educational, social and emotional needs.

The nature and degree of the handicapping condition(s).

The ttitude of reguiar arf special education teachers -

toward handicapped students.

The attitude of the children in the “regular” classroom
toward handicapped students.

The attitude of the parents of both handicapped and non-

toward handizapped students.

The attitude of school administrators including school
board members, superintendants, and principals, toward
handicapped students,

of transportation needs, the length of time for transporting,

and the need for aides or other support personnel,

The physical sétﬁn_g, including accessibilty to the building,
to the class(es) in question, physical education facilities,

cafeteria and restroom fagilities.

10.

1.

12

13.

14,

18.

16.

17

The local distric*'s organizational structurs at the district
and building levals.

The curriculum offered, including the methods of teaching .
that curriculum,

The availability of adaptive materials.

Staff qualifications for teaching handicapped children,
including: ~ certification, the use of screening davices,
adaptive materials, and techniques ss well as the
willingness tg partake in inservice trairing for these skill.

A multidisciplinary approach to planning and
operationalizing programs for individual children,

The supportive services available,

The availability of inservice education for teachers who
have not taught handicapped chidren. including adaptive
materials, behevior management, and spacial teaching
technigues.

The evaluation components to datermine he efficacy of
both the student's placement and the program's
effectiveness.

. Funding provisions available.






AN OPERATIONAL DEFINITION OF LEAST RESTRICTIVE ENVIRONMENT (LRE)

Placement in the least restrictive environment must be implemented within the con-
text of providing appropriate programiming for handicapped students. Two major
dimensions must be considered when looking at poten’ial educational environments
(placemen? options). Some environments may be inappropriate because they fail to
mest a student’s leaming needs. .:%er environments may be restrictive because
they limit a ‘student’s access to non-handicapped students. Thgse dual zonsidera-
tions require an operational definition of LRE that cor rribines the requirement for
‘appropriate programming with the mandate for integratioi of handicapped students
with non-handicapped students. The following definition of least restrictive environ-
ment, as provided by the Pennsylvania model, incorporates these considerations:

Tha Ieést restrictive environment for a student is fhs placemant that
realizes a match between the learning needs of the student and the
‘canéatmns of the educatmnsl anvivonment, while prnwdmg the stu-
dent: with spprﬂprlata mtegratmn w:th ncm handicapped or less han-
,dicappad students .



NFORMATIONNECESSARYTOTHE

]va||| need R

. 'i s of tha placeman nptwn)

.-!.":AFFRQFHIATENESS GF THE PLAGEMENT UPTIDN

RTINS HELATFB TOSTNEITAERS

‘\’-;-'__F\’Iacemant in he Ieast Testictive anwronment mist be based ont ha .
s ciulod oo oI o hped sty
l'!,dentsm linas the IEPdascnbes haspemal educatlon and ralated s
Voas needd b e st bsed 0 compfﬁhﬁﬂgwe sty
- evalaton The P requures fwe companens s, temeleted and mterde (.
o \v‘rf{ipendant tha prowde infomaton o be sed i the declslon poces,

‘These mclude (1) 2 statament nf tha studems presant Ievels uf

T make studenl placement demsmm usmg thls daﬂmtmn educators 2 H

1) il omaton rala ed ta he Ieammg enonment naaded byf |
st e who ach cption provis ppopt:
- nessof Plcemen optmn) o the nedsof ht student/ B
2) in armatmn ralated m the degraa of mtegratmn it non- o
handmapped shidnt hat sch op o fEIS (rastnctwe -

| jaduca |onal perfurmance (2) ] sta ernent af armual gnals mcludmg L

| ]shonaterrn instructonal ubjectwas 81 sttement o the specfc

“ et educatmn and ralated sanics fo b prowded fo the studenta_‘ L
o odteed tawhmh theﬁtuden bl bo bl pripte regular;_;
i -sducatlonal programs, )t prn;ected dates for iionofsnies

e f“"\‘f"and the antlclpated duraton o saces; and (JF Shpropie objectlvaff‘f.;\;f
ol and vokatn procecirs nd sohdu o dtemning, o0
- |easl " annual b, whe her the shor-em nstructon objes-
ives are bemg achlaved Dther peso student naeds should be ¢on-
it Suh 852 sudonf’s haming i, samal/psychaloglcal;55;
» _charactanstlcs ad physu:al lirnﬂatmns Bacause this formation s
ey meking placamsnt deion, i shoud be mcluded h the' o
o ‘j\IEP 3ot _of the comprehenswe (a6 study\evaluatmn : S

) '-;t.,INFOHMATION HELATED 0 PLACEMENT OPTIDNS o
- The s’ pecamen mus provid heopporuty ! ;rnplamant."' b
o . hereo, ot comple for e placament topn
- mstadoss echned s o o fra st Py~
" mentoption matin hy covr th curicu, e e,
- meda a0 e, ntucionl hatectacs Telted tn Iaammg i

| style soclallpsychaloglcal charactenstlcs of ihe f&cm =

J‘};"STUDENT AND FLACEMENT OPT|DN INFDRMATWN OUTLINE e
* Thefolowing ot dsebessun and plcment pion oy
_matlon that may be used i1 basls for makmg placament demsmns f{ff




_errreavr r/rrearrarerr B -
t;The apaerat artuea o cur realurrr datarrrrrnad ta ba appraprra efora -
sttt s st vy condensed fom, i e P by the
‘anrrual gaat atatarrranta Arrnuat gaata iy arga 3 toward which fhe
;aturtarrt § Iaarrrrng prag am isdrecte. They Mey anarrrnpaaa muttrpte |
s of Student davataprrrant rrrctudrng aaadernrr: gronth, socdl
;graerth pl yerr:at darataprnar* arrd apaeah hearrng o visn
;ramadra on. Aeadamre growth rrrelurtaa not anty adng,
i hernatrra, aeranaa nd the eecral aarenaaa bt other aress of
'\,davelrrpntartt aueh B eatf Ap sl Shert tartrr ebjeetrvaa we o
‘rdEttttEd} from he arrrrual gaale They ehautrt rattaat apaertra s
rl‘aehrarrng tha arrrrual grrala although thay ahaulrt by s e

e R

raqurrad te aaarat : handreappad atrrtd ta bana it from apar.ral o

fon, ad rnalurtaa epaaah bl halagy and audralagy, parrehelegrratg o
'vreaa“fphyarrrat;and ocaiptod tharapy, rerefon, ey dn fieg
fon and ssessment etdreabrtrtraa rn rrhrtdran aaurraelrng earrraaa anda Lo

. \jrrararrarr ] rrerrrarerr £
b plaeernerrt opon il ofr 3 cur tettturrr ttrat aantarna ana ar -

Mo conent res, The ontn e gaarad Iowad s nge o o

 fent atartrty tarreta Iis ofen peaarbta fo curfulum to be madrtrad o
* accommodate sudn's whose s fl alrghtty ot s rarrga .

-~ Therefo ptaeerrrarrt eptran information ahaulrt rnrrlude trnewledga of
1he eurrrr:uturrr that ; avartabla it Wi whrah rrrcrdrfreatrena aautrt -
be made TR T

‘ Gy ‘,"\"‘__PLACEMENTOPT/ON W
s dafrned nPL a1 o ad eervrr:aa rrtaarra "tranaperte ren arrd e
Z‘Lauah daralapmantal cometv and ot eupprrrtrre i s ae

Each placement Option can effaraartarn ratatart aarrreae aarrratrmaa at""_

1 greater o ey digrs ten her plar,arnerr rrptrarre Flaraarrrantf
?“raptrarr nfomaton shoul s trnawladga of the reled iy
* tha are avaleble n the aandrtrarra tar aarvrca dalrvary, eueh eaf'
aehedalrngaradaaa ranal eattrng e




o rialérﬂup'“g

8, teache ot ship mndais'

Tha e whmh ] studen et i pears aﬂd sy
vz«.v‘suggasts udem somal/psycholagmal needs tha must be rnet through’_, it v part

- ‘-,.l_;}-__;_"-PLAcEMENr OPT/DN INFDHMATON

‘_.f :-\'lmpaarad students may requnre such enwrcnmental mndlflca ans #® :

vl alann systems

i '\f_foptmn s ,auid be able oaccommuda e_physu:al handlcaps _Busas W|th;;;:

plecement




‘*EMENT QFTIQN G ‘




j,fl'placamgnt

s FROGEDURES FOE IMFLEMENTING THE DEGISION MODEL

f"The hst below includes the stepsrnecessary 18 cnllec and USéE udem:;[, o

”and prcgram mforma ion in |mplemen mg th:s decnsmn model

s ANALYSlSV' s B

A The IEP 8 davelaped

I shotld conten ol elamens rEqUIred lncludmg e
Student;s hort term Db]EG ives on which other

conaderatmns WI|| be based
PROGHAM ANALYSIS

1)

| | ,A. _-‘The plagement op mns ire |dént|f|ed ,{; L o | o

e ,1removad fro_m considra

A Each placemeno
o an af he sudan

b An optlgn which 'rnav nﬂt *be adapted Is} -




CLUDED ON THE

)




SPEOAL cortereeertrrorrs X BEDESON .

‘”f}MAhhe

rrre ree o

cempenente to rnelude ett et the ; udent rreede 50 het heee neede

‘cen be r:enerdered i pregrem end placement decisions.

SELECTING PLACEMENT OFTIONS

"~ Placement opt jons. rney be seected fom soverd categories of
| edeeetrerrel environments, ts, The ellewrng eetegerree mebased onthe

| ‘:prrerry order of pteeemen r,enterned in the Winois Auks and
 Fegulations to Govern the Admrnre fali err errd Dperer on of Speere/
i :Edur:e en o L

b

) t .‘f‘PIeeernenern the eeheet the student weuldetend rf ne
~ hendicapped. |

2. Other sthool drs it pacamens sl for sudents

- wih'speciic handicapping condions.
Ao nt agregment o regrenet prehrem pleeemen ts avalable
~ for shudents with epeerfrc hendrr:epprng conditions.

-4 Approved private sthoal pleeements

5 St ey pleeemerr

: ln the puhrrc eeheete he peef rrrgenrze renel petternte) centerned n |
the ptecerrrent crp ron st 1l be cenerdered These are deer: lbed

betew |

1. Sordd rrogram hhheﬁeth 4 T ehrrd ree‘ete‘

| etenderd pregrem Hewever theee erperrencee are
f medtfred hreugh S

Addrtrenet o epeerehzed eduee fion from the teecher
~Conutation o nd withth teacher,
- Provision of ;ecil eqerpment and meterrete
f_:‘Modr cation rn th nstuctiond program (eg rrrul
e pleeerinerrt experrtetrene gredrng flo),

¢, Changes in eurrreuter content end eduee and f'

methedetegy

“ Servrrree The ehrld recewee hre of her baerr; educetrenet "
experrencee hreugh the eenderd er etternete standerd,
program, However these experreneee are augmen ed by

ong 0f more TeS0US pregreme or rele ed eerweee .

3 Sp'eerel st rerrel Fregrern - T " rhrtd recervee rrreet o
i or her basic educaional experience through an
~ instructionel program in a specil eleee which is Iergely .

self-cont errred or rn g epeerel er.'recrt

A lneluerr:rn n those perte ef the eenderd pregrem_,-
whih are appropriate, B
b Provision ofrelted servces as needed.




Cooperative Pragram — The chid receives most of his or
her educational experiances through either th: standard or
the special program of the public school, However, this is
supplemented through work-experience programs or
shared agency involvement,

Home and Hospit . Progran — The child who is eligible for
either standard or the special program, but who s unzle to
attend such programs, receives instructional or resource
programs or related services in his ar her home or in the
hospital. This is a temporacy placement only,not a regular,
permanent.option)

State-Operated or Private Day Program = The child whose
exceptional characteristcs are 5o profound or complex
that no special.education program offered by the public
schools can adeauately or appropriately meet his or her
neods is referred to either & state-operated or g private
facility, o

. Private or State Operated Residentia Programs — The
* child whose exceptional characteristics are s profound or
complex that no special education program offered by the
public school can adequately or appropriately maet s o
~ herneedsis placed n a private facilty or referted to 3 statg
- operated facilty, }

See Appgndiz A

THE ROLE OF THE LOCAL EDUCATION AGENCY
REPRESENTATIVE |

It is suggested that the director of special education, kis or her
designee or the local education agency representative at the IEP plan-
ning meeting provide the leadership for assuring that learing environ-
ment information for ezch placement aption undsr consideration s

© avaltable. :

DECISION MODEL DOCUMENTATION

Participants in the decision making process should document their
efforts in order to substantiate the rationale for the placement dagi-
sion, should these placerents be questioned at a later date, As each
option s considered, the Decision Summary Checkist (Appendix A
may be used to provide this record, The Placement Option Worksheet
(Appendix B] may also assist in struciuring the ¢.eion making pro-

cess along the lings of the decision model,

Reference:

Placing Handicapped Students in the Least Restrictive Environment:
A Madel for Decision Makers August, 1979, The Pennsylvania
Department. of Education, Bureau of Special Education and The
National Learning Resourca Center of Pennsylvania, 500 Valley Forge
Plaza, 1150 First Avenue, King of Prussia, Pennsylvania 19408,




Appendix A

DEG!S!DN SUMMARY CHECKLIST

DIRECTIONS:
a}  List each placement option considered and describe the typé of place-
ment and location. ,
b}  List other learning needs in addition to curriculum, related services and
" . media and materials,
c) For each applicable learning need, indicate the ability or inability of the
cption to meet the student's needs. Yes (v) No (-).
*If an option cannot meet one need subsumed under a broader category -
of needs, briefly indicate need not met. For example:
STUDENT: I _—
PLACERSENT | e
OPTION )
CURRICULUM| RELATED SERVICES
B OFTACON
TRAINING
d) Indicate the amount of time the student will spend with non- handlcapped
students in bath academic and non-academic settings.
e) Indicate the distance of the placement option from the students home.
f)  List recommended assignment in the space provided.

16
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STUDENT;

DECISION SUMMARY CHECKLIST

DATE: .

o EDUCATION WITH NON-
LEARNING NEEDS HANDICAPPED
PLSCEMENT ) . ) . 7 _ STUDENTS
PTION W be | - T o J
6\_3\}) \P{gf-s @\?\F% .g}b\' ‘xﬂ‘;\}.\g , _*\\B\‘hﬁi
a A N o W7 00
i ol N N I DU R L. )
1,
2
BE
| RECOMMENDED ASSIGNMENT:
__ B B B - T N B 17




Appendix B
PLACEMENT OPTION WORKSHEET

STUDENT: , R _ DATE: _ ]
OPTION: _ - - o _ e

1. Describe the extent to which the option meets learning needs listed on the IEP.

A. Present Levels of Educational Performance: R —_—— - S

B. Annual Goails/Short-Term Objectives: I — S

C. Special Education Services: i _ A — ——

Related Services:______ I _ - I _ —

o

m

Dates of Zervice Initiation/Duration: . i N — -

F. Evaluation: _ s _ _ o I . .

In}

Special Media Materials.:. — — - , S

2. Describe the degree of integration with non-handicapped students provided by this option {academic
and/or non-academic settings) and the option’s proximity to the student’s home.




STRICTNEENVIRONMENT -~

~ The educational practice of placement within the least resictve envionment i based on legilaive mandate. o
~ Secton l provides an overview of Federaland State requiations for complance with the least resticive environment o
. Mandats and describes Stae policies and procedures realed to student pacement o i




PLACING fsjfupsms IN EDUCATIONAL ALTERNATIVES

= ,
Ea .

To rasterate, the laast restrictive environment requ:rsment prateef
students frx:rn bamg mdnscnmmately placed m Eegregataﬂ pmgrams

sn mdwndual bas:s Addntmnal cnténa ta be consldered ara:

‘Each plasemem musﬁ be base;l on the IEP which is to be .
reviewed annually v
*Each placement must be évaluated not less than every vear,
© through an annual review.
'Plscemant by category algne is considersed inappropriates.
“Placement decisions ‘must be made by a group of persons
' knowledgeablg ‘about the child, the meamng of the evaluation
data, and the placement options. . - ok
. “Placement. must be geographically as close as pQSSiblé to the
o student s home. Unless the implementation of 4ha IEP requirés
some othsr arrangemgm fhg student must ba éducate,g in the .-

~ 'Placémgnt c)utsu';le the regular educatmn env:runment must b§
_ documented to substantiate the appropriateness of the spenidl--
edpcatlnn placement. '



. PLACEMENT EXAMPLES

" The oloningcases stae hg use o e deisn sylem o dterninng e o L o
. Loas! Resiriclve Envircament placement. | - A




Appendix C
LRE PLACEMENT EXAMPLES

Each LRE Placement Example includes the following components:
@An IEP
€An IEP summary of student needs
®Placement option descriptions
©Decision mode! applications
®Decision summary checklist
- ®Piacement option worksheet for the selected placement

IEP \

The IEP has bsen developad as far as the description of present education levels, the

determination of arnual goals and short term objectives and the identification of

related services and special media and materials. At this point it provides the student
+aformation to be used i the decision process. In order to simplify the LRE place-

ment examples, each IEP has been limited to three goal statements. Therefore, the

IEP does not necessarily represent comprehensive special education programming.

IEP Summary of Student Needs

For illustrative purposes, the student information from the IEP is outlined in summary
form according to type of information. This is not part of the recommended pro-
cedure for implementing the decision model, but is included to aid the reader in
understanding the use of the IEP in collecting student information.

Placement Option Descriptions

Each placement option description contains the information that should be available
at the IEP planning meeting. Each description has been keyed to the types of place-
ment option information to assist the reader in understanding the range of informa-
tion necessary to the dacision process.

Decisigi Model Applications

A diagram of the decision model is used to track each option included in the decision
process. ' ’

Decisicn Summary Checklist

The checklist provides documentation of the entire decision process.
Placement Option Worksheet

The placement option worksheet provides additional information concerning the
selected placement option. . :




, INDIVIDUALIZED EDUCATION PROGRAM PLAN
Student's Name: _ Mark Hughes  GradefProgram: _

BithDate:  _5/10/69  Tescherlsh:

Present Date: ~__9/20/78 e Shool: .
Primary Assignment(s): Date Started Expected Duration of Services Spacial Media or Materials
Extent to whichthe - - N
child will Participate e o — 3} 2
in Regular Education -
- — — — — - _ r~
Services: 5
Individual/small b
qroup ccunseling L B ) m
- - =
Bus_transportation _ . - 2
Crisis intervention  _____ ) _ _ i
|EP Planning Meeting Participants: Name_
*Local Education Agency Repre-antative amual Bender, Pringipal
*Parent, Guardian or Surrogate Parent; M JoanMughes
' Student: : i e
*Tgachgr(g); JaﬂEHI”EF . N —
*Ealatr; Torvin Woodiock
Others): " Janet Wepman __ -

Dates forreview and/or evision of the Individualized Education Program Plan: __ 5/20/79

Person‘respansible for the maintenance and implementation of the 1EP plan:

; Vh._ut attend, If the parent, guardian or surrogate parent does not attend, documentation of attempts to gain their pammpztmn shnuldbeattacheﬂ
24 "'Mustattend if the student is newly identified as exceptional,




. Pre-Vocational Skills

Vocational Skills -

7 Psychomoter Skills . i

aliWork Skllls.__ﬁérk dGES nct EGmp]EtE a ki

“Ha~ gnme! i
'He‘be¢cmef”fru5trated wnen he daas nat undarst ‘d di re;t;gng
7 ne| in?thns -area when- he is QIVEH individual

5 Sac:al/Em@tlﬂna] Ad;ustment Mark has FreqUEﬁt théﬁ VIG1EﬁF-
éutburstsrwhen partlﬁlpatlng in large grﬂup academic activ;tles. When
the actlv}ty is more. regreatlﬁnal -he interacts with paers with 1?35

[,?jgu]ty “Mark" has pcar attentlcﬁ aﬁd ﬂgnientratlgn He tapg hrs
f ﬁgers on tablas Eaﬁ t sat stpll for more ‘than &’ ‘minute or two. _H&‘
fritige : “Removal from.the graum seems ‘to calm

1He E?Ems o pEFEEIVE hlmself as: bad. Says fhlﬂgg Itke ‘”I'

smartienough;' or " can't do anvth|nq rlqht oy ij S




-~ Instructional Area: ~ Mathematics

" Annual Goal: Mark will‘imﬁravg‘his‘basic number and camputatién‘gki]lsg

| sHoRTTeRM oBsECTIVE

~ INSTRUCTIONAL METHODS

 MEDIA/MATERIAL TITLE(S)
- {GPTIONAL)

. EVALUATION OF INSTRUCTIONAL OBJECTIVES

TESTS MATERIALS
EVALUATION FROCEDURES

. TOBEUSED

_ CRITERIAQF '
SUCCESSFUL PERFORMANCE - |-

v '] 1. Hark will‘iampiete”.

the following basic.

| math skills:

a counting by 2's,
5's, and 10's
“to thirty.

b, one to one

© e addition and
 subtraction
requiring re--

- grouping of -

2, Mark wil] chp1eté

- addition and sub-
- traction requiring

"‘  | regrauping of tens.

“correspondence. .
| tion,

Abacus
Calculator

One=to=one instruction.
with teacher or aide,

| Concrete strategiési

Smal | ngup (2-3) instrﬁgi

Performance on: a, b,

~ €, as compared to pre-

‘test of such skills.

. Performance of addition.

and subtraction on
abacus, paper, and

-~ check of work on the

calculator,

i, Independent com-

-pl&ti@ﬂ,to\SOﬁf
accuracy-on five

- consecutive trials,

2 Indébendent pef= | |

formance on task -
to 80% accuracy

an ten consecut ve
trials. -




Instructional Area: “Reading

f 3AanaIG§ah' VTa’impréve‘reading corprehens fon of short paragraphs.

| mstRucrional vemHoos  —
| MEDIA/MATERIAL TITLES)

- {oPTIONAL

~ EVALUATION OF INSTRUCTIONAL OBJECTIVES

EVALUATION PROCEDURES

- TOBEUSED

TESTS, MATERIALS |

CRITERIAOF
 SUCCESSFUL PERFORMANCE |

1. Mark will complete a
- task requiring con-
- prehension of 3
~directions,

2 Markwiiistatéthe

© graph 34 sentences
“in length.

3. Mark will state the
main idea of a para-
~graph 5-6 sentences
~in length,

“main idea of 3 para-

One to one attention -
with teacher (aide),

Snal] group of 243
students and aide.

1-3." Teacher observat fon
- and record of per-

foriiance on tasks, |

[t sy

following direc- |
‘tions en 5 consecu~ -
tive days, | i

2. 90% acéufaty on

task for:3 consecy~
tive days. o

13 B0% accuracy on

task for 3 consecu-
‘tive days.




"lnstruct'iﬂﬁal Area:  Social/Enotional Adjustment

Aﬂ"U3|GDE| Hark will deronstrate appropriate behaviors and controls that will enable him to function in &

. SHDRTTEHMD ECTIVE

INSTRUCTIONAL METHODS
MEDIAMATERIAL TITLEIS
(OPTIONAL)

_small group setting (4 5) students. . — U

EVALUATION OF INSTRUCTIQNAL OBJECTIVES

TESTS, MATERIALS
EVALUATION PROCEDURES
T0 BE USED

CRITERIAOF
SUCCESSFUL PERFORMANCE

1 Mark will sit with a

small group, take
turns, and follow

- directioris; demon-
strating cooperation
with peers,

. Mark will demonstrate
<care of self, and his
pOssessions.

Mark-will verbalize
his feelings, when

he is upset by a -

group situation.

12, Teacher/student dis-
~ cussion. of appro-
priate behaviors,

Behavior management
contract,

Positive reinforce=
ment of appropriate
behaviors exhibited
by Mark.

 Peer modeling of
appropriate be-
haviors.

3 Roleplaying, |

puppets, etc.
teacher/student
discussion of
emotions, etc.

Baseine frequency of
behaviors.  Student/

teacher record of

increased frequency
on chart.

Base]ine, observation,
and.systematic record
of frequency:

a. hair combed

b, shirt tucked in

¢. "books neatly
coverad

3, Teacher record of

frequency.

80% increase in
frequency of be-
haviors for 3
consecutiva days.

2. Independence on task
80% of the time for
5 cqnsecutive.days,

3, 50% increase of task
for 3 consecutive
days.

e
==




‘Iﬁg/c_isslntervennon
Bl ‘mnamrﬂmn

Dne oﬂne mterac,han teacher/s udem
_‘2- Small group interaction
3., Behavior management. .

R X O

| medim contenares

ey | sucial/psychalaglcal
E **sgclallpsychalngmal for somal activiies within a structured s

,;-'D'C.!A'LfFST!.’CH_OL'D\GFCAL,:-l."\ i

* 1 Peertehavioral models

* FOURTH GRADE CLASS WITH RESOURCE ROOH SUPPORT

mcludlng readmg mal hemahcs engllsh'
science; social studies; spelhng physmal adication,
.;__‘musm andart Headlng and mathematics mstructlcn
._;-Iaarnmg siyle | ducted in roups of 1 Oto'].?sluden ‘
Curticulum  abi : .
Ieamlng style e

_The reseurce roc:m prngram prawdes individua
Iearmng 5=er srnall graup intruct jon-{4-5st udente) int he EEEdEmIG
- curriculum. - areas of readmg and mathemahcs a5 well i Dpportunmes -

, ""“Stuclen ts operate-under wark contracts, with
j‘,‘,!earnlng_‘style‘, “and aide systematically reir forcing ach|evement
o Theschool provides psychological speech, heahh and
. telated services - transioration senvices through the intermediate unit.
PR e ul"CﬂSlsmerventmnserwce |salsoavallable hraugh he
school’s caur*;elcr The school is localed fifteen mmutes

by bust rom, Markshome Hewould nnrmallya end h|s
"; schoa| e | S

B




i ‘_jFULL TIME CLAS% FDR SDCIALLY/EMDTIDNALLY
- ,;DISTUHBED (’%ED) STUDENTS IN A SCHDDL DISTﬁi 'r

- curriculum
i reléied services

o Iearnmg gly|gifi=
o Iearmng style-‘,

| sacial/psyghnlagmal

Iearnlng style-

[ '_sgﬁ:iéI_:/.fp'_'s;_ychﬁié_gfic'ai |

- first through fourth grade levels. Instructionis
~provided in academic and nonacademic areas, mcludmg
- math, reading, spellmg language skills, science,
~social studies, physical education, music, art, and
~ socialization skills. Psychological cgunselmg, crisis
- intervention, speech transportation; and health ser-

- vices are provided. Teacher and aide utilize strategles |
of positive reinforcement, and feadback of appmpnate s

learning and social behawﬂrs Techmquez of work - i
- contracts, one to one instruction, and small work grnups |
~ provide an Dppartumty for mde;:endem:e success, and
~ acceptance with *eacherand peer group. The teacher nf L
“this class ut:hzes progression from teacher directed
tostudent directed behavior, Maximum enrollment in th;s
~ tlassroom is twelve students to a teacher and an aude
Integratmn with peers from the regular classraam i5
provided through. activities suc;h as; music, art,

. physical educatlcm Junch, and transpc:rtatlcm to and
~+ from school. This facility is located within a thu'ty o
| *-'*-_ﬁ_rnmute bus nde of Markshome e

BPTIDNz

Thé rurrlculum Df thlS c'ass is cammensurate wnh




R _'INTEFIMEDIATE L!MT SED CLASS IN A SPECIAL FACILITY:

ﬂPTIDH 3

f'Curnculum ls desgned to prcwde mstructmn atthe
v first through fourth grade level. Academic and
R . nonacademic areas include math, language, readmg,
3 currlculum}%_;<;sat:|al studies, science; spelling, socialization,
| - self-help, music, art, and physical education.
reiated SEWICE jf;.:-Psy::holagical speech, hearmg transpartatmﬁ and
: -~ " health services are provided in this program:in
PRAENTS a_--.addutmn to adaptatmns In materials for. edugatmnal
S T levels, some materials are speclflcally ﬂéSIgﬁEd to .
media/maiérlal& mEst ;elfstzﬁntiept .nd social needs, Behavior maﬁagement
-~ is utilized in an effort to encourage the student to -
= IEE"’"'IQ g;yle ~_progress from teacher cirected behaviors to self- dIFEGtIng
- saclsllpsyehnlagi;&l,;--_' his behavior, mdependently and appraprlately Small
!earnlng alylel - group and one to one instructional settings are utllIZEd
- - "Pupil/teacher ratio is 12 students to one teacher and
T two aides. The prggram is ségregated from ‘regular
- school settings. It is iccated twenty mmutes by bus
_, _.fram Marks hame L

59




OPTION 2

- FiisH

© HAR &t

wores

Dptlén 1 Placernen il be adapted to mglude small graup therapy

Optiond Eecause Mark s extremely respaﬁswe to PEET '"ﬂUE”EE
- itwasthe consensus of the decision makers that this

© ... .. optionwouldnot provide the degree of pusl we PEET
o T ole madehngneeded

| Recgmmended 0t the two cp ions meefmg all\learmng needs( p(mns1
~ Asslgnment"and 2), Option 1 prcvides the most integration wnh
N fon- hEﬁdICEppEd studen

FNIgH



DECISION SUMMARY CHECKLIST

STUDENT; _Mark Hughes

____DATE:_Septenber 6,

1975

LEARNING NEEDS
PLACEMENT

EQUCATION WITH
HANDICA?PED
STUDENTS

NON-

OPTION — Q@_"’ ' @‘ F&—; e

| Learning | Social
Style B .Fsy,

|

 Fourth Grade/
Resource Roon-

~ neighborhood

1,

" school

boz | 1002

|.U. SED Class- v v v

, S -role
“Special Facility

model's

RECOMMENDED ASSIGNMENT:;

——
_1-.‘* n_

r
|

_Elenentary School | i ) 0F | 100 by bus |




PLACEMENT OPTION WORKSHEET

STUDENT._Mork fughes _ , _ DATE; _Septenter 6, 1975

0PTION: Fcurth Grade Class with Resource Room Support

1. Describe the extent to which the option meels learning needs listed on the EP.

A Curficulum: _Resource room ins‘ruction provided in reading and mathematics. Small

group settings to enable attainment of social adjustment goal.

Crisis intervencion provided by school counselor. School provides bus

oo n)

Related Services: 222~

_transportation. Small group therapy to be provided by school psychologist.

. Special Media and Materials, e

[

Learning Style: Resource room provides individual and small _aroup instruction,

=

Behavior management techniques utilized,

Social/Psychological: Fourth grade class will provide appropriate peer models.

T

2. Describe the degree of integration with n‘én-handicappet: studéﬁts provided by’this option (academic and/or

non-academic setlings) and the option's proximity to the student's home.
Mark will remain with his fourth grade class for science, social studies, physical education,

music and art, (approximately 60% of his academic day,) Recess and lunch will be with the

‘fourth grade, Hark would normally attend this school. o 58




INDIVIDUALIZED EDUCATIQN PROGRAM PLAN Date for review

of the |EP Plan:
Student’s Name: _Rosaiie Murphy

 Present Date: _Septenber 30, 1978

Parents’/Guardians’ Names: . DateofBith: _ April 16, 1968 L
Paremts' Address: . _ . School District; R A .
Phone: - Schoot: __ Grade/Program:
Person Respansible for Maintenance and Implementation of IEP: e Phomer{ ) .
Class Assignment(s) Date Expected  Extent of Participation in _
and Services Started Duration Regular Education Staff
Bus transportat o~ | : -
___Physic:a]ithe,r'apy_ - . _ .
Speech servicesl , ] - - _ _ S

|EP Planning Mesting
Participants:

1Local Education Agency Representative
Parents, Guardians, or Surrogate Parents
Student

TTeacher

3Evaluator

Other

1 Must attend

Participants’
Names:

Msi Lau_l:i Maxwel

Signatures: Signature indicates accep-
tance of this Individualize Education Program

“Mrs. Sally Murphy

~Kathy Warick -
Hichelle Wilson )

2 If the Parerit, Guardian or Surrogate Parent does not attend, documentation of attempts to gain their participation should be attached,
3 Must attend if the student is newly identified as exce

soalas oLt

"2 about the evaluation procedures and results,
ERIC
| mmmm (‘)7’ ‘

ptional. This individual may be a member of the evaluation team ar another person who is knowl- 35



Ingtructional Avea:  S€1f-help Skills

- Present Educational Levels:
Rosalie can place her shoes on the correct feet, cross her shoelaces, and pull
them tight, However, she needs physical prompts to complete making the bow.

Rosalie 1s toilet trained and can feed herself.

Annual Goal: Rosalie will independently tie her shoe. !

. DURATION OF
. EVALUATION OF INSTRUCTI BJECT OBJECTIVES
- DLTICEAL_ L EVALUATION DFINSTHUCTIDNAL OBJECTIVES OFTIONAL
SHORT-TERM OBJECTIVE [NSTRUCTIONAL e T
MATERIALS EVALUATION PROCEDURES | queecssryl | DATE | DATE
T0 B USED (CONDITIONS) | pepeoamANCE | STARTED (COMPLETED|
I, With the usc of physical 11-3, Frequency of 1.190% indepen-
and/or verbal prompts, performance on dence/10 con-
Rosalie will tie a objective. secutive
single loop knot. trials.
2. Rosalie will independently 2-3.190% accuracy/
tie a single loop knot, 10 consec-
| utive trizls,
3. Rosalie will independently
tie a double loop knot,




- Instructional Area:  Psychomotor Skills

Present Educational Levels:

Gross Motor: Rosalie can sit unaided, and can stand, with support, for approximately twenty
~ miutes, She 15 ambulatory when given total physical assistance. Rosalie
can use a wheelchair independently.

Anresl Goal: Rosalie will increase mobility in the ¢lassroom using a walker cr rolator.

QPTIONAL EVALUATION OF INSTRUCTIONAL UBJECTIVES

SHORT-TERM OBJECTIVE INSTRUCTIONAL ——

DURATION OF
OBJECTIVES
(OPTIONAL)

(TERMINAL BEHAVIOR) METHODS/MEDIA | CRITERIA OF
MATERIALS CVALUATIONPROCEDURES | qoevcecy | DATE | DATE
| TOBE USED (CONDITIONS) | peqeonance | STARTED [COMPLETED

1. While standing at a hand- | Handrail . Physical therapist 1.[90% indepen-

rail, Rosalie will alter- and teacher documen- | dence/5 con-

nate sliding her Feat tation of perfornance. |secutive days.

forward and backward, '
2, While standing at z hand- , 2. Physical therapist 2./90% indepen-

rail, Rosalie will alter- and teacher documen- | dence/5 con-

nately raise and lower each tation of performance. |secutive days,

foot approximately three given verbal

inches from the floor, o prompts.

R SR )



lnsiru:iignél Area Centinued: Psychomotor Skills

’ AHHUEI Goal: Cegn tinued

SHORT-TERM OBJECTIVE
(TERMINAL BEHAVIOR)

OPTIONAL
INSTRUCTIONAL
METHODS/MEDIA

[MATERIALS

EVALUATION OF INSTRUCTIONAL OBJECTIVES

" - T -
DURATIONOF | .
OBJECTIVES
(OPTIONAL!

EVALUATION PROCEDURES
T0 BE USED (CONDITIONS)

CRITERIA OF

SUCCESSFUL

PERFORMANCE

the story area to the

door (approx. 4 feet),

forward,

3. Rosalie will move from

using the sliding motion

Walker or Rolator

3, Teacher observation, 3.

90% indepen-
dence/10
consecut ive
days.

' -
DATE DATE
STARTED |COMPLETED| -




* Indtrutional Aves: Academic Achlevenent !

. Present.Educational Levels:

Communication Skills:  Rosalie attends to verbal stimuli. She identifies pictures of nouns,
- verbs, and 1 out of 25 adjectives. She is able to follow a two-step
command. Rosalie names approxinately 35 objects. She can initiate
adjective-noun phrases when responding to "What |5 thisM Spontaneous
speech consists of one and two word phrases. Incelligihility, volume,
and rate are within normal limits,

- Annuel Goal: Rosalie will inprove communication skills.

DURATION OF
EVALUATION OF INSTRUCTIONAL OBJECTIVES OBJECTIVES

OPTIONAL vl
. [OPTIONAL}

SHORT-TERM OBJECTIVE INSTRUCTIONAL — -
[TERMINAL BEHAVIOR) METHODSIEDIA CRITERIA OF _
| IMATERIALS EVALUATIONPROCEDURES |- qyeopsory | DATE | DATE.

TO BE USED (CONDITIONS) | pepeommance | STARTED [COMPLETED

| 1. Rosalie will increase Emerging Language |, Performance on 1.190% accuracy/
her production of 3 (4) Program task, 5 consecut jve
word phrases in a one sessions,

to one setting,

|2 Rosalie will increase her | Small group activities |2. Performance on 2,|90% accuracy/

 production of 3 {4) word = task, 2 consecutive
phrases in spontaneous weeks ,
speech. '

!




"A;CURRICULUM
f_;;ﬁ 1. Self-help - shue tymg
2 Gmss matﬁr SKills -
“gssistance,

i “-LE FiELATED SEHVICES

1 Transporatmn
S g PhyemaITherapy
3 Speech Servmﬁs - ]‘ :

e '.,c MEDIA MATERIALS
| Rk Walker@rﬁnla
S 0 LEAF{NINE STYLE
1 Small grnup mstruc; len |

o E PHYSICAL CHAHACTEHISTICS

S _Handraui amps
2 Modified tables

ITIDbI|Iy wfh walker '

| .3 Cammumzsatmn skills - use@ 3(4) word o

leaming slyle

~curriculum

 PLACEMENT OPTION DESCRIPTION

5 "FULL TIME T™R CLASS N AN ELEMENTARY scaoa

. The TMR class has 4 ratm @f one teacher and an alde
1o twelve studenls Small group mslructlan I$ pro-

" vided in academic readmess skills and Ianguage
~In addition, training is provided in the areas of

" self help, ore-vocational, vocational; and saclall :

“curriculum:
-~ zation skills, St udent ablhty lgvels in snclal

OPTION 1

and’ acadermc areas range from 3.5t0 6.5 yeafs

At music and physu:al education are also pro- -

R ‘mediai/miatenals -

: !Eé[ﬁihgj‘ﬂgim--}-

physical characteristic

‘_vnded ‘Media and materials that are apprapnate o
~fora maderately handicapped studentare
' accesslble inthe classroom, Teachmg slrat egles
include posnwe remfnrcement small grnup
~ instruction‘and task analysns
e The sehool provides speech, adapted physu:ul

~ related services

educatmn health ind { transporta ation services.

* Prasenly; t s not equigped o accommodale non-
~-ambulatory- students, Non- handlcapped students

O arereverse malnstreamed into the classroom.

The program is 10, mlnutes by bus fmrn

: Fh:ashes h@me -




curriculum
media/materials

learning style

related services
physical characteristic

materials

INTERMEDIATE UNIT CLASS FOR
MULTIHANDICAPPED IN A SPECIAL FACILITY
'OPTION 2

The curriculum includes academic readiness skills,
mathematics, language arts, self-help, pre-vocationa!
skills, art, music and physical ecucation, Student
ability levels in social and academic skills range .
from 2.5 years through 5.5 years. Special media and
materials are available, including modified-eating
utensils and communication devices. - 7
Teachers and aides utilize strategies of small

group and individual instruction, behavior
management, positive reinforcement, and peer
interaction. Teacher/pupil ratio is eight

- students to one teacher and two aides.

Itinerant services are provided for speech

and physical therapy. In addition, the school
provides transportation and health services.
Modifications have been made in architecture
and transportation to provide a barrier-free
environment for the student. Standing tables,
wheelchairs, railings, and ramps are accessible
for maximum mobility, , :

The school is twenty minutes by bus from
Rosalie's home.



o |, e

FiNISH

NOTES:

Option 1

Recommended A
Assignment

- DEEONMODEL APLICATN - -

CoPToN2 |

| needs Rosalie's needs and the learing environment ts of the

| recommended assignment.

CCOURNgH

At the present time, Option 1 does not receive the servicés?‘;
of a physical therapist. However, if this were the oply .~
learning need not met, the option could be adapled to mee
this need, Although architec tural modifications are int he :
planning stage, they will not be completed intime to- -~
accommoda e Rosahe during the upcammg schcal ye

Atthis ime, Option 2 s the only option meetmg all learmng-

placement options will be reassessed at the time of the
annual [EP review to dsterming ft there shauld beachangm

"



STUDENT -'Raéélig_r‘lurphy e o - ” TR September 10, 1979 :‘—

; =

| o " EDUCATION WITH Na¥-
B RN B - LEARNING NEEDS I *HANDICAPPED
“ | PLACEMENT L . ' - STUDENTS
| OPTION —

— T —_ -
ﬁ&i’f@?\} Learnina." | Phvsical

| 7 | . Qg\l‘- *%E‘)\ _ Dsi_\,‘?‘*%
L W Istyle [ thar.

: ‘ tF = B Al )
R L

“ CTHR class - A _
| Elementary - IPhysical Sl fermps o] o
o School - o o f o o Therapy | _ erailings| . ] - 0% | 108 lbybus |

EIU MH Class- | Voo Y \/ Y o ZDmm
“Special Facility | | R Loy | on by bus

“




PLACEMENT OPTION WQHKSHEET

3 ;'DATE: Septembar IO 1979

STUDENT RUSE]IE Murphy 7
@pT QN‘ I U. Class fnr Multl Handlcapped - __7 _____'_“_ _

Descrlbe the Ex*ent 10 which he option meets Iearnmg FIEEdS ||sted on the EP.

| A Curnculum Classroom teacher Will plan and |mp]ement self help orogran and wm follow

thrc:ugh wuth qross matgr and mmmumcatlcn programs init |atad by theraplsts

Rolated Services: Linerant speech theraplst will plan and mplament cﬂmmumcatmn pmgrams

ltmerant physical therapist wuH Dlan and implement grass matm programs . _ HDd_I__f_!_Ed__

transpprtat_uan |sfav_-a|lab]ei N S B

Valker ‘Drm,vi,ded'in the classroom, L

- C. Special Media and Materials: __¥

D. Learning Style: Small qroup settings used for academic readiness skills, socl

activities, i o ) , —

Facility is equipped with ramps, handrafls, -~

e Physical Characteristics:

2 Descnbe he degree of int egrs ion with non- handlcapped 5 udensprowded by hts Dptlcm (acadernlc and/cr

"~ non- academlc setings) and the DptlDﬂSpl‘DXlﬂ‘llty lo the studemshome E
iﬁmal faclllty has 10 requ.ar edu,r:.atn:m students and i5. lacated 20 _minutes bv bus Frgm o

Rasa]:e 5 thTlE :  ‘._________ L .




